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HOBon Thesis Abstract
An internship is a great way for students to become aware of their readiness for
full time employment. This study addresses perceptions of interns, firms, and alumni with
respect to intern skills. The main purpose of this study is to examine if there are
differences in how the three groups view the intern's skills. Results indicate that the
interns perceive their skills to be at very high levels while the firm perceptions are the
most critical. The alumni perceptions fall in the middle because as time passes, they
graduate and obtain more professional accounting experience, which results in a more
realistic perception of their previously assessed skills. This study helps the interns learn
what skills they need to focus on for improvement before entering the profession.
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Introduction
Accounting internships are offered at many universities and colleges. They may
be obtained during an undergraduate or a graduate degree. Academic accounting
internships are generally seen as an excellent way to help student's transition from the
classroom to the real business world (Myring et al., 2005). In addition to being a
transition, internships provide many benefits to both the accounting student and the firm.
Some of the main benefits that Cummings and Tataman (2007) discuss are as follows:

.

Students get experience that can't be taught in the classroom and they are better
able to understand how it will relate to their future careers.

.

An internship increases the student's academic performance. It does this by
improving many important skills (e.g. confidence, motivation, work skills, time
management, and communication skills).

.

Students gain a more in depth understanding of the type of employment they
might be interested in. Also, with multiple internships, students can try various
size firms. Multiple internships also give the student an opportunity to try
different accounting areas. The students are better able to define their career
goals.

.

Many firms provide interns with full time job offers after graduation However, if
a job offer isn't received from that firm; the interns are more likely to receive an
offer from another firm because of the internship experience on the student's
resume.
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.

At the end of the internship, firms generally evaluate how the student performed
in certain aspects or criteria of the internship giving the student feedback for
future areas of improvement.

.

Firms gain an opportunity to market themselves to prospective future employees.

.

Internships provide firms with an opportunity to recruit the best students early on.

These are just some of the benefits that an internship can provide to the students and
the firms. Studies covering several of these benefits will be discussed in more detail in
the next section.
Since internships are an important part of the accounting curriculum at many schools,
it is important to evaluate the internship program to ensure that it is providing quality and
success (Swindle and Bailey, 1984). This can be achieved by surveying the firms and
students to see how they perceive the internship experience and what can be improved,
added, or taken out. Also, most colleges have faculty supervisors. These faculty
members will make periodic visits to the job sites in order to ensure their quality and to
make sure that they are living up to the standards of an effective internship provided by
the college (Beard, 1998). This is very important because an internship can be very
beneficial to everyone; including the interns, the firms, and the college. However, it
won't be beneficial ifit doesn't provide a quality experience to help the intern succeed
and learn from the experience.
Another important aspect of the internship process is the interns' skills and
knowledge learned throughout the internship. The constructive feedback that is provided
can help the intern determine what areas they need to improve before obtaining a full.
time position (Beard, 1997).
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Replicating and supplementing Yu and Churyk's (2010) study, this research examines
perceptions of intern skills by surveying the intern, fIrm, and alumni. Rather than
looking at undergraduate data, I used graduate data. All of the three groups rate the
intern's skills on a scale from one to fIve. The surveys are used to collect data pertaining
to characteristics of skills. I examine the perceptions of the graduate interns, alumni, and
fIrms on the interns skills acquired. Each group is predicted to have different perceptions
based on the research conducted by Yu and Churyk (2010). For instance, in their study,
perceptions between undergraduate intern, alumni, and fIrms varied signifIcantly.
However, students see their skills differently as the years pass (Dykxhoorn and Sinning,
1996, Yu and Churyk, 2010). For the purposes of this study, I am going to examine the
feedback given after the internship is complete.

Literature Review and Research Questions
The literature used in this study consists of two different types of studies: nonempirical studies and empirical studies. The non-empirical studies discuss internships
and how to implement them to be benefIcial. Empirical studies include models with data
that test hypotheses with respect to internships.

Non-Empirical

Literature

Non empirical literature examines various topics related to internships. Swindle
and Bailey (1984) focused on how to make an internship successful. They shared that the
success has to do with many factors. The fIrms, interns, and even the faculty at the
college all play an important part in ensuring that the internship is a success. The fIrms
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need to be anxious and excited to provide the students with real life experience. There
are some risks such as the cost of the interns making errors in their work. However, this
can be prevented by providing close supervision of the interns. The interns must be
motivated and ready to learn in order for the internship to be successful. Also, they need
to provide their highest quality of work and this will help to increase their confidence,
resulting in a better transition from the classroom to the business world. Faculty must
provide support for the students and implement the entire internship program. The
faculty should also make visits to the firms to monitor the work. This is to ensure that the
internship is matching up with the college's criteria. However, the biggest impact overall
is probably an evaluation after the internship is complete. This provides the intern and
the college with information about what to improve, personal skills or the program in
general.
Beard (1997) focuses on internship work evaluations. She states that interns need
to learn how to take constructive criticism as good feedback. It is a great way for them to
learn about their mistakes and improve in those areas. Also, the more often that an intern
is given feedback, the more effective it is. Interns feel that if they are only given
feedback at the end of the internship, then they aren't given time to improve their
performance. If they don't receive written evaluations, oral ones are just as effective and
less time consuming. Some firms will at least make verbal comments on how the interns
are doing and that helps out.
Schmutte (1986) discusses the development of an effective internship program.
There are many people who are responsible for maintaining a quality and beneficial
internship. These people all tend to benefit from the program as well. The university is
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provided with an opportunity to evaluate their curriculum and communicate with firms.
The firm benefits by increasing their reputation and getting help during busy season with
extra workers. The students benefit the most. They are provided with a great opportunity
to learn, increase their education, apply the knowledge learned in the classroom to the
real world, correct their mistakes in the classroom with what they learned, and help
define their career.
Since there are so many potential benefits to offering an internship program, it is
important to understand why some colleges don't offer them. Some of the main reasons
are: the timing with school, lack of faculty to help implement and supervise, and/or the
expense of the program. However, if colleges do offer internships, Schmutte (1986)
concluded that most are offered during the spring; the busy season for most firms. Most
internships last an average of ten to twelve weeks.
Schmutte (1986) discusses requirements for implementing an internship program.
Some of the most common requirements include reaching a certain grade point average,
normally 3.0, completing a set number of credit hours, and completing certain accounting
courses that would help out in the internship. Some of the administrative factors
determined by the faculty are the duration of the internship and grades. Grades can be
calculated through the use of written reports, oral presentations, or evaluations by the
firm. All of these things should be considered to implement a high quality internship
program.
Finally, Beard (2007) wrote a study about what should be included in an
internship program and how to improve it. She states that the most important part of a
successful internship is the evaluations and the interactions. Students should keep a

8

journal of their experiences, fill out surveys, write papers, and make oral presentations to
summarize their progress and learning. The college should implement various
requirements such as grade point average, required courses to be complete prior to an
internship, and credit hours to be earned. Some goals of the internship program or
faculty should be to match students and finns, define goals and objectives of what to get
out of it, plan the duration of the internship, and skills. Many evaluations are helpful
because they determine what areas need improvement and this increases the student
success. The evaluations should include infonnation about skills, knowledge, and
behaviors. It is also beneficial for the students to complete an evaluation on themselves
and how they feel that they perfonned.
Some other ways to enhance the internship program include close supervision by
faculty, organization, providing learning opportunities, and providing feedback (Beard,
2007). The feedback can come in the fonn of grades, comments, or evaluations. Also, it
can be beneficial if the faculty conduct exit interviews with the students to see how they
feel about the overall experience and their work quality. This is a summary of the
student's evaluation. It helps the college learn how to improve their program and gives
students an opportunity to share their opinions and problems that they encountered.
Employers should be asked for suggestions on how to improve the internship program.
The only way that these suggestions for improvement will work is if the college actually
listens and is willing to make the necessary actions to implement the improvements.
Therefore, developing an internship program is very beneficial, but it must be
continuously improved and strengthened by taking feedback into consideration and
making suggested changes.
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Empirical Literature

The Relationship between Internships and Subsequent Academic Performance
Empirical studies include data to test hypotheses. Myring et al. (2005) analyzed
internship affects on academic perfonnance. Evidence shows that when a student obtains
an internship, their subsequent academic performance increases afterwards. This means
that their grade point averages rise due to understanding the material better, having more
confidence, acquiring professional skills, being more focused on their careers, and
improving time management skills. Since most internships are in the tax or audit
departments, the researchers found interns performed better than non-interns in those
courses. Students learn much more from an internship experience than they ever could
through classroom experience. Internships provide them with the opportunity to see how
the material they were taught is applied in the business world. Since they got an
opportunity to complete an internship, they will be able to understand their career goals
more. This will cause them to be more determined and focused on their academic
performance upon returning to the classroom. Also, they obtained a lot of extra
knowledge and motivation from their internship and this can help them perform better
when they are in the classroom. In summary, interns are able to understand more than
non-interns because of their internship experience.
Cummings and Tataman (2007) examined how to implement an effective
internship program. They state that some benefits for the student include increased
motivation, increasing classroom knowledge, and getting real world experience. Also,
evaluations play an important role for an effective internship. The student needs to know
how they are performing in order to learn from their mistakes and improve. Cummings
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and Tataman (2007) support a student driven focus in an internship. This is where the
student is the most important person and hislher needs should come first because he/she
is the one learning the most. Also, students receive the most benefits. However, the
firms benefit by choosing great students to work for them and marketing themselves.
The college should create a schedule with a timeline to let students know what to
expect with the internship process (Cummings and Tataman, 2007). The time line can list
when the students need to register for the course, sign up for interviews, attend any
meetings, and write papers or other assignments. If the college offers resume and
interview help, the internship program will be better and more successful.
The students should be required to write papers about their experiences to ensure
that they are doing meaningful work and fill out a survey at the end of their internship
indicating how it went overall (Cummings and Tataman, 2007). However, one of the best
tools in the internship program would be the employer evaluation. After the internship is
complete, the employer is asked to fill out an evaluation about the student. Some of the
criteria used to evaluate the student include oral and written communication, knowledge
of computers and accounting, ability to work as a team, dependability, organization, etc
(Cummings and Tataman, 2007, Yu and Churyk, 2010). Cummings and Tataman's
(2007) survey found that interns need the most improvement on their written
communication skills. However, they were evaluated pretty well on their dependability
and ability to work as a team. The firms have an opportunity to evaluate the overall
program and provide feedback on what to improve.
Another empirical study (English and Koeppen, 1993) indicates that students who
obtain internships early on in their academic career will improve their performance.
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However, if the internship is close to graduation, it might not increase due to the
senioritis effect. This isn't because they didn't learn things from the internship, but that
they are getting ready to graduate so they don't put forth as much effort as they would if
the internship occurred earlier in their academic career. The researchers identified
reasons why academic performance improves after an internship: the intern understands
what skills are needed for a career, they learn what employers want out of them, work
habits are obtained, and motivation for their major is increased.
Specific results in the English and Koeppen (1993) study showed that the sample
group had a grade point average of3.23 before their internship and a GPA of 3.4 after the
internship. Also, the GPA of students who didn't have internships declined from 3.24 to
3.2. Results indicate GPA's of interns increased while GPA's of non-interns decreased.
Findings also indicate interns had higher GPA's in all courses but significantly higher in
accounting courses. Interns' GPA's for accounting courses were 3.485 compared to
3.075 for non-interns. Colleges should place internships into their curriculum, due to the
findings above. As long as internships are obtained early on, they are very beneficial to
academic performance. Students have more time to relate their internship experience to
what they are learning in the classroom. Also, an internship teaches the students how to
handle and balance many responsibilities at once. This can be very important
academically.
Knechel and Snowball (1987) find internships are an added benefit to an
accounting curriculum and they increase the student's performance. Internships can
increase the student's meaningfulness of courses as a result of hard work and interest in
the internship experience. However, increased academic performance could be due to the
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fact that the student gets a break from sitting in the classroom. When interns return to the
classroom, they are refreshed and ready to learn more. Normally student's grades
increase more in the courses that their internship was in. Knechel and Snowball (1987)
find audit grades increase the most because the majority of internships are in audit. The
increase results from the student's focusing more on their audit courses when they return
to the classroom because they decided that it is their specialty. In one sample, the
interns' GPAs in audit courses were 3.284 while non-interns were only 3.03. There isn't
a significant difference in GPAs for non-accounting courses between interns and noninterns. This could be because after a student completes an internship, he or she has more
of a narrow focus on his/her career goals. Another reason why student's GPA might
increase after an internship could be because they are worried about getting accepted into
graduate school. After an internship, a student's career goals become more defined and
they are more motivated about their school work and careers.

The Relationship between Internships and Subsequent Professional Performance
According to Siegel and Rigsby (2001), internships enhance the student's
professional performance when they graduate and enter the accounting profession. An
internship benefits the intern, CPA firm, and school. The actual intern benefits include
increasing their business exposure, interacting with clients and co-workers, learning what
is expected of them in the accounting profession, and improving communication skills.
The CPA firm and the school develop better relationships and attract better students.
Siegel and Rigsby (2001) examine two ways to determine the effects of
internships on professional performance. They examine annual evaluations by the firm

13

and promotion rates of how long it takes pre-interns to get promoted. The performance
evaluations of interns were higher than the ones for non-interns. Also, over a three year
period, the evaluations of accountants with a previous internship increased while the
evaluation of non-interns decreased. The mean of intern's evaluations started at 4.1 and
after three years improved to 4.262. However, the non-intern group evaluations decline
from 3.774 to 3.594.
Promotions rates of interns to non-interns varied significantly according to
findings from Siegel and Rigsby (2001). It only took interns an average of twenty-seven
months to get promoted from staff to senior but it took non-interns an average of thirty
and a half months for the same promotion. Also, it took interns forty months to get
promoted to manager and it took fifty-three months for non-interns. Results show that
completing an internship before obtaining full time employment has significantly positive
effects on future professional performance.
Pasewark et al. (1989) fmd that obtaining an internship while in college could
enhance the accountant's success when it comes to interviewing for ajob after
graduation. Since the interns have had previous experience, they will know more of what
to expect at an interview. The previous internship experience also gives them the
opportunity to learn what CPA firms are looking for and what skills are the most
important for an entry level accountant. Findings indicate if the student has previous
experience, they are offered on average more interviews (6.7) compared to students
without a previous internship (6.24). Findings also indicate interns receive more job
offers. The mean for students with previous experience received 2.84 job offers and
those without previous experience received 1.46 job offers. These differences aren't
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significant; however, students with previous experience receive slightly more interviews
and job offers. In summary, students with previous internship experience don't have that
much of an advantage over non-interns when interviewing for future employment beyond
graduation.

The Relationship between Internships and Subsequent Perceptions
Dykxhoorn and Sinning (1996) propose that the 150 hour requirement for
accountancy majors was added to provide broader skills and knowledge to the student so
that they are better able to enter the business world. CPA firms are looking to hire
graduates that have a master degree and work experience because they are better prepared
for the job. Finding in this study indicate student's with a masters degree are paid more,
but don't receive more responsibility. Students who have completed an internship are
more productive workers because they developed communication skills, worked with
different cultures, and worked in a changing environment. Surveys of students indicate
that the students felt that they were better prepared for their job by participating in an
internship. Fifty-five percent of the students agreed that they were able to find ajob
within six months after they graduated and eighty-seven percent felt that they had better
interpersonal skills after having an internship. Eighty-four percent of graduate students
had prior work experience. When interviewing for a job after graduation, more students
felt that their type of work experience was the biggest bias that was presented. Most
firms viewed non-accounting experience negatively. Completing an internship and
obtaining a masters degree are both beneficial when seeking ajob in accountancy.
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Green et al. (2008) examine traits that are acquired or improved on during an
internship. It is very important to make sure that the interns understand how employers
rank the various traits when making hiring decisions. Answering a pre and post survey,
interns end up changing their perception on various traits after they participate in an
internship program. The change is due to a maturity effect of completing an internship.
Interns know more about what is expected out of them after the experience.
Results of Green et al. (2008) indicate that accounting firms feel that entry-level
accountants who didn't complete an internship don't have the needed experience for the
job. There are four main categories of traits that are important to firms. They include
personality, interpersonal skills, background, and technical or business knowledge.
Students who completed an internship generally rank the traits close to the employers.
This shows that they have a better understanding of the traits and which ones are the most
important. Personality traits were all viewed as extremely important with a strong work
ethic and positive attitude ranking the highest. However, the greatest difference between
students and firms was with work ethic. The students didn't view it as important as the
firms' did. Technical business traits were mostly ranked somewhat important with work
experience and technical skills as the most important. A student's willingness to learn
and listening skills had the greatest impact on interpersonal traits. The less important
traits were the background ones because most firms screen potential employees before
the interview so background information isn't that relevant anymore in the process.
However, some areas of importance here are why the student is interested in an internship
and what they know about that specific company. Students don't view those kinds of
questions as very important but they are to the firm. For both groups, personality traits
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were the most important and technical traits were viewed as the least important. Overall,
students tend to rank characteristics lower than firms but with an internship and more
experience in accountancy, the student's views tend to shift more towards the firms.
Yu and Churyk (2010) examine the evaluations by interns, firms, and alumni.
They evaluate the benefits of an internship and the various perceptions of the skill sets
evaluated by the intern, firm, and alumni. Yu and Churyk (2010) are the only researchers
to analyze the skill sets from the alumni perspective. They surveyed the firms, alumni,
and interns about the various skills that the intern possessed. Also, they found that
interns ranked themselves higher than the other two groups. As time goes by, they tend
to change their perspective on their skills.

The Relationship between Internships and Student Characteristics
Internships are becoming increasingly popular due to the vast amounts of benefits
that exist. They have also been helpful to cover the additional costs of the 150 hour
requirement for accountants since the internships are paid. The intern or student, firm,
and college can all benefit from an internship. Students are given academic credit, an
opportunity to gain real experience; acquire needed money for college, and enhance their
learning and skills (Beard, 1998). If the faculty at the college is involved through on-site
visits and follow-ups, the internship tends to be more successful. The college should also
find ways to enhance the program, explore different ways that students can learn, and
increase their student's opportunities. Finally, the CPA firms get to recruit future
possible employees, find ways to improve their training, increase their image, and
develop relationships with the college.
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There are many important characteristics that firms look for in future employees.
The main ones include communication skills, problem solving, teamwork, general
knowledge, business knowledge, and information technology (Schmutte, 1998). Some
important qualities included grade point average, personality, and achievements.
Organization memberships were viewed with less importance. It is important to study
what students feel is important compared to what the firms believes. If the student
understands more of what the f1l1Ilis looking for, they will be more successful. Overall,
both groups agreed that self confidence, intelligence, and communication skills were the
most important traits of an internship and that technical knowledge was the least
important (Schmutte, 1998). Students need to know what is the most important to
potential firms in order to know how to allocate their time. For example, should they join
an organization, become a leader, or devote their time to improving their grade point
average. There are seven main areas to consider the various characteristics. The most
important interpersonal skills would be having a leadership role while having computer
background was important in the business/technology area. Breadth is the area that is
concerned with the student's non-business knowledge and in intellect is considered with
grade point average. There is also an area for communication skills and the student's
performance in an interview. The last area is miscellaneous and it includes attributes like
previous employment and the college's reputation (Schmutte, 1998). Some of the
differences existed in the marketing area. The student's ranked their body language
during an interview a lot higher than firms did. The marketing area showed the biggest
difference but overall students thought that all characteristics were more important than
the firm perceived them as. This is much better than underestimating their importance.
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In conclusion, the most important student characteristics are written and verbal
communication skills and a high grade point average. It is also very important for
student's to evaluate the firms before making a decision on where they would like to
work. If the student's evaluation and the ftrm's evaluation are both good for each other
then there is a perfect match.

Research Questions

Assessing interns skill sets are very important for the intern, the alumni, the ftrms,
and the college. The student or intern is given an opportunity to effectively see how
prepared they are for their future career. They complete evaluations that help the alumni
see how well they have improved over the years in certain areas and what areas still need
improvement. It can be very fulftlling for the university to notice all of the progress that
has been made in students since an internship. Also, the firms beneftt by deciding what
to change when it comes to training their interns and what skills they need to focus on
trying to improve in the interns. Finally, the colleges get a chance to see what areas or
skills their students are lacking in so that they can focus on helping them improve. The
colleges also get to see what they need to change about their internship program.
Overall, the assessments provide everyone with each other's perspectives of the intern's
skills.
Following Yu and Churyk (2010), there are three main research questions that I
will be investigating. The ftrst one consists of what is the student's self-assessment of
skills during the internship? Secondly, is there a perception gap between student's selfassessment and ftrm assessment of skills at the internship level? The last question is does
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work experience and time removed from an internship experience change the perception
of assessed skills?

Data Collection and Empirical Analysis
Data Collection

The data in this analysis is a smaller subset of data that Yu and Churyk (2010)
used. Therefore. the analysis is limited due to the small sample size that was taken from
two semesters of interns. The data is from a large Midwest university of about 25,000
students. If we didn't have these limitations the results of the analysis could vary.

Empirical Analysis

Internship Assessment
At the end of the internship, the interns were asked by the university to fill out a
self-assessment form. It involved them ranking their skills on a scale of one to five with
five being the highest. Appendix A lists all of the skills that were on the self-assessment
that the interns had to rank themselves on. The questions covered personal
characteristics, professional performance, knowledge. and technological resources. The
technical expertise skill consisted of the average of five skills that were grouped together
for simplification. The five skills that make up technical expertise included competence
in financial reporting, competence in cost management. competence in AlS. competence
in auditing and competence in tax. Other skills examined are oral and written
communication, teamwork, use of different databases, and professional business conduct.
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Firm Evaluation

At the end of the internship, the university asked the firm's to complete an
evaluation of the intern's skills during the internship. They used the same one to five
scale with five being the highest. They were asked the same questions about the same
skills as the interns with a few exceptions. The firms were asked to evaluate the overall
impression of the intern and their listening skills which the interns weren't asked. Also,
the firms weren't asked about ethics, computerized accounting systems, and the use of
various databases while the interns were. However, for the most part, the firm and the
intern were asked to evaluate the same skills.
Alumni Survey
Alumni were contacted by the university one year after graduation to fill out a
survey about their skills. They used the same scale as the interns and firms and were
asked most of the same questions as the firm and intern. Just like the interns, alumni
weren't asked about the overall impression of the intern or their listening skills. The
alumni were asked many more questions than the interns and the firms. Most of the extra
questions consisted of evaluating the accountancy department of the college. Some
examples were quality and helpfulness of advising, placement into programs, student
organizations, availability of faculty, fairness, etc. Appendix A contents a complete list
of the questions that were asked and to which group (firm, intern, or alumni) they were
asked to. I will only be examining the overlapping questions.
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Results
Table 1 is broken down by interns, firms, and alumni. It shows the descriptive
statistics of each skill set. The descriptive statistics include the mean, median, and
standard deviation of each skill. Mean tests and median tests were performed on each
comparable skill and appear in Tables 2 and 3, respectively. These tables show all test
results for the pooled sample of means and medians.
[Insert Table 1 about here]
Most of the skills were ranked similarly across the three groups with a few
exceptions. In Table 2, results indicate that alumni and interns had significant differences
in identifying research issues, computerized accounting systems, use of bibliographic,
authoritative, and use of financial databases.

The interns tended to rank themselves

much higher in their skills than the alumni did. This happened with all of the skills
except in technical expertise and online research skills.
[Insert Table 2 about here]
There are few significant differences between the alumni and firm. Results
indicate understanding business knowledge, accounting business decisions, and
computerized accounting systems were all ranked higher by the alumni than the firm.
However, the firms ranked the intern higher on the following skills: identifying research
issues and computerized accounting systems. Significant differences between the firm
and the intern were understanding business knowledge, accounting business decisions,
spreadsheet skills, and written communication. The skills that varied the most in their
means between the three groups included understanding business knowledge, accounting
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business decisions, and computerized accounting systems. Overall, the interns ranked
themselves higher than the alumni and the firm.
The tests of the medians are shown in Table 3 since the data isn't normal. Median
tests showed more significant differences than the mean tests. For the most part, if the
means were significantly different so were the medians. This caused some consistency in
the tables. However, there were some medians that showed differences when the means
didn't. The skills that varied between the alumni and the intern were teamwork,
understanding business knowledge, identifying research issues, written communication,
computerized accounting systems, and use of databases. In all of the skills, the median
was higher for interns than it was for the alumni because interns tend to pursue their skills
higher.
[Insert Table 3 about here]
As for the alumni and firm, the median differences were significant when it came
to the skills of technical expertise, understanding business knowledge, identifying
research issues, accounting business decisions, spreadsheet skills, and computerized
accounting systems. The medians of the alumni were higher than the firm in all skills
except for computerized accounting systems.
The last group that was compared was the firm and the intern. They were
statistically different when it came to technical expertise, understanding business
knowledge, identifying research issues, accounting business decisions, spreadsheet skills,
and computerized accounting systems. The common skills that were statistically
different in all three groups were understanding business knowledge, identifying research
issues, and computerized accounting systems.
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Overall, the interns rank their skills the highest out of the three groups. As the
tables show, once they graduate and have had more experience, they change their views
on their previous skills. The alumni start to see that they really didn't know as much
during their internship as they thought that they did at the time. Finally, the firms
viewed the students the lowest. They still ranked their skill sets high, but just not as high
as the other two groups.

Conclusion
Internships are a great way to see how prepared a student is to enter into their
profession. Surveys and evaluations are very effective in acknowledging which skills the
intern needs to focus more on in the near future. It also benefits the participating firms
and universities. The surveys help them to determine what they need to change or
improve with the training and the overall internship program. Therefore, an internship is
very beneficial to all who have a participating part in it.
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Appendix

A

Questions Covered in Evaluations of the
Intern by the Finns, Interns, and Alumni

Teamwork
Technical Expertise
Understanding Business Knowledge
Identify Research Issues
Accounting Business Decisions
Spreadsheet Skills
Online Research Skills
Use of Rational Database Skills
Business Conduct
Oral Communication
Written Communication
Listening Skills
Team Collaboration
Computerized Accounting Systems
Use of Bibliographic Databases
Use of Authoritative Databases
Ethics
Financial Databases
Presentation Skills
Problem Solving
Evaluating Others
Impression of Intern
Leadership
Co-worker Interactions
Time Management
Career Ready
Quality/Helpful of Advising
Availability/Placement
Quality of Student Organizations
Availability of Faculty
Fairness of Grading/Evaluations
Quality of Teaching
Prepared for Career
Expectation level of Program

Finn

Intern

Alumni

x
X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
x
x
x
x
x
x
x

X
x
x
x
X
X
X
X
X
X
X

x
x
x
x
x
x

X
X
x
x
x
X
X
X
X

X

X
X
X
X
X
X
X
X
X
X
X
X
X
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Table 1
Sample Descriptive.
Finn
38 Observations

Teamwork
Technical Expertise
Understanding
Business Knowledge
Identify Research
Issues
Accounting Business
Decisions
Spreadsheet Skills
Online Research Skills
Use of Rational
Database Skills
Business Conduct
Oral Communication
Written
Communication
Listening Skills
Team Collaboration
Computerized
'x>unting Systems

Pooled Sample
Intern
46 Observations

Alumni
64 Observations

N

Mean

Median

Std.
Dev.

N

Mean

Median

Std.
Dev.

N

Mean

Median

Std.
Dev.

37
38

4.5495
3.9912

5.0000
3.3333

0.7504
0.8256

46
37.8

4.7609
4.0418

5.0000
4.1000

0.6728
0.6449

61
62

4.5902
4.2581

5.0000
4.0000

0.5591
0.6998

37

3.8739

3.3333

0.7910

46

4.4348

5.0000

0.7499

62

4.2419

4.0000

0.6190

34

3.9706

3.3333

0.8221

45

4.2000

4.0000

0.8686

62

3.9194

4.0000

0.8550

37 3.9189
38 3.9912
30 4.1111

3.3333 0.7910
3.3333 0.8256
3.3333 0.8457

46
46
44

4.3261
4.4130
4.5455

4.0000
5.0000
5.0000

0.7617
0.8838
0.8748

62
62
62

4.2419
4.2903
4.5645

4.0000 0.7396
4.5000 0.8942
5.0000 0.7382

30 4.0000
37 4.5045
37 4.1441

3.3333 0.8440
5.0000 0.7723
3.3333 0.8445

29 3.8276
46 4.6957
46 4.3913

4.0000 0.7106
5.0000 0.6950
4.0000 0.7447

62
61
61

3.5806
4.6721
4.1475

3.5000
5.0000
4.0000

35 4.0476
37 4.1892

3.3333 0.8368
5.0000 0.8445

46 4.4130

5.0000 0.8049 62 4.1770

4.0000 0.7580

29 4.5862

5.0000 0.7328 62 4.4032

5.0000 0.8955

33 4.0909

4.0000 0.7230 62 3.2258

3.0000 1.0776

25 3.9600

4.0000 1.0198 62 3.1452

3.0000 1.2784

36 3.9444
46 4.6304
27 3.8889

4.0000 0.9840 61 3.4262
5.0000 0.7411 61 4.6066
4.0000 0.8006 62 3.1290

4.0000 1.1024
5.0000 0.5561
3.0000 1.1662

30 3.9999

3.3333 0.8305

0.9843
0.5692
0.8334

\JoSeof Bibliographic

Databases
Use of Authoritative
Databases
Ethics
Financial Databases
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Table 2
Mean Test Results - Pooled Sample

1

2

1-2

1

2

1-2

1

2

1-2

N
Mean

N
Mean

t
Value
Pr>t

N
Mean

N
Mean

t
Value
Pr>t

N
Mean

N
Mean

t Value
Pr>t

4.5902

37.0000
4.5495

0.2800
0.7768

61.0000
4.5902

46.0000
4.7609

-1.4000
0.1664

62.0000
4.2581

38.0000
3.9912

1.6600
0.1014

62.0000
4.2581

38.0000
4.0418

0.4800
0.6351

62.0000
4.2419

37.0000
3.8739

2.4200
0.0183

62.0000
4.2419

46.0000
4.4348

-1.4200
0.1588

62.0000
3.9194

34.0000
3.9706

0.2900
0.7743

62.0000
3.9194

45.0000
4.2000

-1.6600
0.1001

62.0000
4.2419

37.0000
3.9189

2.2900
0.0247

62.0000
4.2419

46.0000
4.3261

-0.5700
0.5668

62.0000
4.2903

38.0000
3.9912

1.7000
0.0922

62.0000
4.2903

46.0000
4.4130

-0.7100
0.4794

62.0000
4.5645

44.0000
4.5455

0.1200
0.9065

62.0000
3.5806

29.0000
3.8276

-1.3600
0.1784

-

Teamwork

37.0000 46.0000 1.3300 61.0000
4.5495

4.7609

0.1860

38.0000
3.9912

38.0000
4.0418

1.2400
0.2196

37.0000
3.8739

46.0000
4.4348

3.2900
0.0015

34.0000
3.9706

45.0000
4.2000

1.2000
0.2346

37.0000
3.9189

46.0000
4.3261

2.6300
0.0103

38.0000
3.9912

46.0000
4.4130

2.2600
0.0267

-

Technical Expertise

Understanding Business
Knowledge

-

-

Identify Research Issues

Accounting Business
Decisions

Alumni Survey (1)
Minus
Intern Assessment (2)

Alumni Survey (1)
Minus
Finn Evaluation (2)

Finn Evaluation (1)
Minus
Intern Assessment (2)

-

Spreadsheet Skills

Online Research Skills

Use of Rational Database
Skills

Business Conduct

37.0000 46.0000

-

4.5045

4.6957

1.1700
0.2452

37.0000
4.1441

46.0000
4.3913

1.4000
0.1669

35.0000 46.0000

1.9800
0.0516

61.0000
4.6721

37.0000
4.5045

1.1500
0.2568

61.0000
4.6721

46.0000
4.6957

-0.1900
0.8521

61.0000
4.1475

37.0000
4.1441

0.0200
0.9846

61.0000
4.1475

46.0000
4.3913

-1.5900
0.1145

62.0000
4.1770

35.0000
4.0476

0.7600
0.4508

62.0000
4.1770

46.0000
4.4130

-1.5400
0.1265

Oral Communication

:en Communication

4.0476

4.4130

-
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62.0000
4.4032

29.0000
4.5862

-1.0300
0.3059

62.0000
3.2258

33.0000
4.0909

-4.6500
<0.0001

Use of Bibliographic
Databases

62.0000
3.1452

25.0000
3.9600

-3.1300
0.0028

Use of Authoritative Databases

61.0000
3.4262

36.0000
3.9444

-2.3900
0.0189

Ethics

61.0000
4.6066

46.0000
4.6304

-0.1800
0.8552

Financial Databases

62.0000
3.1290

27.0000
3.8889

-3.5600
0.0007

Team Collaboration

~JmputerizedAccounting
Systems

30.0000
3.9999

33.0000
4.0909

0.4600
0.6463

62.0000
3.2258

30.0000
4.0000

3.7900
0.0003
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Table 3
Median Test Results

-Pooled

Sample

Alumni Survey (1)
Minus
Firm Evaluation (2)

Finn Evaluation (1)
Minus
Intern Assessment (2)

Alumni Survey (1)
Minus
Intern Assessment (2)

1

2

1-2

1

2

1-2

1

2

1-2

N
Median

N
Median

z Value
Pr>z

N
Median

N
Median

z Value
Pr>z

N
Median

N
Median

z Value
Pr>z

Teamwork

37.0000
5.0000

46.0000
5.0000

-1.0524
0.2926

61.0000
5.0000

37.0000
5.0000

1.0788
0.2807

61.0000
5.0000

46.0000
5.0000

2.2824
0.0225

Technical Expertise

38.0000 38.0000
3.3333 4.1000

-2.1323 62.0000 38.0000
0.0330 4.0000 3.3333

-2.0068 62.0000 38.0000
0.0448 4.0000 4.1000

-0.6039
0.5459

37.0000 46.0000
3.3333 5.0000

-3.0447 62.0000 37.0000
0.0023 4.0000 3.3333

-3.4523 62.0000 46.0000
0.0006 4.0000 5.0000

2.3286
0.0199

34.0000 45.0000
3.3333 4.0000

-1.9312 62.0000 34.0000
0.0535 4.0000 3.3333

-2.0237 62.0000 45.0000
0.0430 4.0000 4.0000

1.9136
0.0557

37.0000 46.0000
3.3333
4.0000

-3.2124
0.0013

-3.1783
0.0015

46.0000
4.0000

0.7170
0.4734

38.0000 46.0000
3.3333 5.0000

-1.9409 62.0000 38.0000
0.0523 4.5000 3.3333

-1.7591 62.0000 46.0000
0.0786 4.5000 5.0000

1.1167
0.2641

62.0000 44.0000
5.0000 5.0000

0.2958
0.7674

62.0000 29.0000
3.5000 4.0000

1.2256
0.2204

Understanding Business
Knowledge

Identify Research Issues

Accounting Business
Decisions

Spreadsheet Skills

62.0000
4.0000

37.0000
3.3333

Online Research Skills

Use of Rational Database
Skills

62.0000
4.0000

Business Conduct

37.0000 46.0000
5.0000
5.0000

-0.5932 61.0000 37.0000
0.5531 5.0000 5.0000

-0.1967 61.0000 46.0000
0.8441 5.0000 5.0000

0.4587
0.6464

Oral Communication

37.0000 46.0000
3.3333 4.0000

-0.1246
0.9009

61.0000
4.0000

37.0000
3.3333

-0.2321 61.0000 46.0000
0.8164 4.0000 4.0000

1.1294
0.2587

Written Communication

35.0000 46.0000
5.0000
3.3333

-1.0183 62.0000 35.0000
0.3085 4.0000 3.3333

-1.1383 62.0000 46.0000
0.2550 4.0000 5.0000

1.8395
0.0658

62.0000
5.0000

0.5612
0.5746

Team Collaboration
r

".

29.0000
5.0000

'1puterized Accounting
_,ems

30.0000 33.0000
3.3333 4.0000

-1.7139 62.0000 30.0000
0.0866 3.0000 3.3333

2.9595 62.0000 33.0000 4.6517
0.0031 3.0000 4.0000 <0.0001
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Use of Bibliographic
Databases

62.0000
3.0000

25.0000
4.0000

3.2786
0.0010

61.0000
4.0000

36.0000
4.0000

1.7839
0.0744

Ethics

61.0000
5.0000

46.0000
5.0000

0.8479
0.3965

Financial Databases

62.0000
3.0000

27.0000
4.0000

2.7713
0.0056

Use of Authoritative
Databases
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